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This research aims to find out the significant difference in learning writing 
of recount text in the tenth grade between group that participated in using of TAD 
strategy and group that participated in using conventional strategy and also to test 
the effectiveness of the TAD strategy on writing skills in tenth grade students of 
SMA N 5 Tegal in the academic year 2018/2019.  
The research was conducted for 8 meetings with the phases that were 
pretest, treatment, and posttest. The sample was obtained using a cluster random 
sampling technique by taking 60 students divided into two classes in the number of 
each class of 30 students namely X MIPA 3 as experimental group and X MIPA 4 
as control group.  
The results of Paired Sample T-Test in the experimental group showed that 
the t-calculation is higher than the t-table namely (3.737 > 2.045). It means that the 
use of the TAD strategy is effective. Meanwhile, the result of Independent Sample 
T-test can be known that t-test is greater than t-table (2.113 > 2.000). It proves that 
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Penelitian ini bertujuan untuk menemukan perbedaan signifikan dalam 
pembelajaran menulis teks recount pada kelas sepuluh antara kelompok yang 
berpartisipasi dalam penggunaan strategi TAD dan kelompok yang berpartisipasi 
dalam penggunaan strategi konvensional dan juga untuk menguji keefektivitasan 
strategi TAD pada kemampuan menulis kelas sepuluh SMA N 5 Tegal tahun ajaran 
2018/2019. 
 Penelitian ini dihasilkan selama 8 pertemuan dengan fase pretest, treatment, 
dan posttest. Sampel diperoleh menggunakan teknik cluster random sampling 
dengan mengambil 60 siswa dibagi kedalam dua kelas dalam jumlah masing-
masing 30 siswa yaitu X MIPA 3 sebagai kelompok eksperimen dan X MIPA 4 
sebagai kelas Kontrol. 
 Hasil dari Pair Sample T-Test pada kelompok eksperimen menunjukkan 
bahwa t-hitung lebih besar dari t-tabel yaitu (3.737 > 2.045). Itu berarti bahwa 
penggunaan strategi TAD efektif. Sedangkan, hasil dari Independent Sample T-Test 
dapat diketahui bahwa t-test lebih besar dari t-tabel (2.113 > 2.000). Itu 
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In this chapter, the writer presents a background of the problems, 
identification of the problems, limitation of the problem, statement of the problem, 
objectives of the research, significance of the research  
A. Background of the Problems 
  Writing skill is one of the important skill to be mastered by someone to be 
used in indirect communication both in the field of learning or everyday life. 
Writing activities should be a fun activity because basically telling stories 
through oral or written is something that can be done by everyone, but not 
everyone is able to develop this skill. Whereas Writing skill is one of the 
important skill from four aspects of basic skills must be mastered by a human. 
Writing as a language skill that makes students feel difficult because in writing 
all the words must be assembled in accordance with the format and the 
appropriate provisions.  
The writing skills are very important for some reasons. The first reason is 
that writing is important for senior high school students. This skill brings them 
to understand written language. Through writing, the students can share 
information and ideas. Secondly, they can compose their stories. Furthermore, 
writing can help students to focus on accurate language use, such as grammar 
and vocabulary. It may well provoke the language development of the students 





  Based on a preliminary study at SMAN 5 Tegal, the writer conducted an 
interview with an English teacher of tenth-grade. The writer found that there 
were some problems occurred in English learning. One of which is writing 
skill. The first problem is lack of student interest in writing learning, the 
students assume that learning to write short stories is activities that are difficult 
to do, students have difficulty developing ideas and writing sequence of events 
to become the basis of a story frame, the students do not master grammar, 
punctuation, and vocabulary. Based on those problems, in improving the 
students recount writing, it needs an appropriate strategy for helping them to 
solve their problems.  
  One way to develop students’ learning potential in writing is by writing 
recount text which is adjusted to the material in the syllabus. The students must 
be able to write and comprehend the text of descriptive, narrative, procedure, 
and recount. Specifically for the tenth-grade students, the lesson about recount 
text appeared in the first and second semester in the curriculum. Therefore, they 
must be able to write a correct recount text after finishing their second grade. 
In this study, the writer focused on the recount text.  
Recount text is a text which retells events or experiences in the past. Warner 
(2009, p. 25) states that recount text is important to discuss in class,  
particularly student’s personal recounts so that they can understand and 
identify the different parts of this text type before they start to write their own. 
    One of the strategies that can be used by the teacher in teaching writing 
recount text is TAD (Transition Action Details) strategy. This strategy as a 





assumption that the strategy used provides the students with the joyful ways of 
doing the task. Steve Peha states that The Transition-Action-Details strategy is 
very useful. Opportunities to describe a sequence of events come up all the time 
in school: in narrative fiction and non-fiction writing, in plot summaries for 
reading, in the steps of solving a math problem, in social studies when you 
recount a historical event, in science when you study chemical processes, and 
so on. 
It can be concluded that Transition-Action-Details (TAD) strategy is one of 
the strategies which can be used to teach writing text, such as narrative, 
procedure, and recount text. In this research, the writer focused on the using of 
Transition-Action-Details strategy to teach recount text.  
In the background above. The writer is interested in conducting research 
entitled: Improving Writing Skill of Recount Text Using Transition Action 
Details (TAD) Strategy”. 
 
B. Identification of the Problems 
Based on the background of the problems mentioned above, the 
problems can be identified as follows. 
1. Is there a significant difference in learning writing recount text in the 
tenth grade of SMA N 5 Tegal between a group who participated in 
learning using the TAD strategy and group who participated in learning 
using conventional strategy? 
2. Does using the TAD strategy is effective to improve students’ writing 







C. Limitation of the Problems 
The writer limits the problem in this research which focuses on the 
effect of using TAD strategy on writing skills of the tenth grade students 
of SMA N 5 Tegal, in the academic year 2018/2019. 
 
D. Statement of the Problems  
Based on the background above, the statement of the problem is: 
“Does use the TAD strategy is effective to improve students’ writing 
skills of tenth-grade students of SMA N 5 Tegal in the academic year 
2018/2019”. 
 
E. Objectives of the Research 
The objectives of this study are to test the effectiveness of the TAD 
strategy in learning writing and knowing the significant differences in 
writing skills of recount text in tenth-grade students of SMA N 5 Tegal 
between a group who participated in learning using the TAD strategy 
with a group who participated learning using conventional strategy. 
 
F. Significances of the Research 
This research gives theoretical and practical significances to 
students and teacher in the teaching-learning process. The explanation 
of significances as follow: 





This research is expected to provide many benefits to facilitate 
learning skills in writing recount text. 
2. Practical Significances 
a. For Student 
The use of the TAD strategy can help improve the ability to write 
stories in ten grade of senior high school.  
b. For Teacher 
This research is expected to be one of the alternative strategy that 
can be used in learning to write stories, so that learning can run 
more effectively. 
c. For School 
The results of this study can provide positive input and become 
an alternative English learning model so as to be able to improve 








REVIEW OF RELATED THEORIES, THEORITICAL FRAMEWORK, 
AND HYPOTHESIS 
In this chapter, the writer presents about previous studies, review of related 
theories, theoretical frameworks, and hypothesis of this study. It is aimed to give 
relevant 
A. Previous Studies 
Muhallim (2015) in his journal with entitle The Implementation of 
Transition-Action-Details Strategy to Improve The Students’ Writing Ability 
in Recount Text discussed the result from data analysis through the writing test 
to shows writing ability achievement that the students’ writing ability in terms 
of content and organization improved significantly. The data source in this 
research was the eighth grade students of SMPN 3 Bajeng. The researcher used 
a classroom action research principle to collect the data that consisted of two 
cycles. Each cycle consisted of four meetings. 
The implementation of Transition-Action-Details Strategy can increase the 
students’ ability to write recount text because this strategy is making different 
way in composing the process in teaching and learning. TAD strategy have 
good effect because this strategy made the students’ more active to arrange 
their thought.   
The similarities between the research conducted by Muhallim and the 
research that will be carried out in this study is that they examine the 





and use instruments in the form of writing tests. While the differences in the 
two studies above are in the type of research. Muhallim used a type of 
classroom action research with 2 cycles in which each cycle consisted four 
phases namely planning, action, observation, reflection. The research was 
conducted at the eighth grade of junior high school. In this study will use a 
quantitative type of research with a pretest posttest control group design and 
conducted at the tenth grade of senior high school. 
Sari and Suhono (2017) in their journal with entitle Applying Transition 
Action Detail Strategy on Written Text of EFL Young Learners discussed in 
their study conducted a pre-survey on January, 12th 2015. They are 36 students 
at the eighth class of students’ English Course at Payakumbu. The data of the 
pre-survey result can be seen the highest score is 70 that consist of 8 students. 
The lowest score is 55 that consist of 8 students and the average score is 61 of 
the total students. Based on the pre-survey result, the writer found that the 
students were difficulties to construct the narrative text, the students have 
difficulties to express their idea into narrative text, the students lack 
vocabularies and the strategies which are used in the learning process are 
boring. 
There were the problem to be solved in this study, namely the students have 
difficult to construct the written text. The strategies which were used in the 
learning process were boring. Hence, the researcher tried to solve students’ 
difficulty in written text through Transition Action Detail Strategy. This study 
focused on two variables. The independent variable was Transition Action 





used true experimental design which consist of control group and experimental 
group. The subject of this research was students of young learner at the eight 
grade of English Course at Payakumbuh. 
The similarities between the research that had been done by Sari and Suhono 
with the research that will be conducted in this study is that they examine the 
effectiveness of the TAD strategy in students' writing skills with the same type 
of research and design research, namely quantitative research and using the 
pretest posstest design. both use the same instrument, namely the writing test, 
but in the research conducted by Sari and Suhono adding instruments in the 
form of questionnaire in junior high school and in the learning material using 
narrative texts. While this study will be conducted at senior high school with 
recount text material. 
 
B. Review of Related Theories 
1. General Concept of Writing 
a. Nature of Writing 
Harmer (2001:79) states that writing is a form of 
communication to deliver thought or to express feeling through 
written form. Another definition of writing is proposed by Nation 
(2009:112) who states that writing is an activity that can usefully be 
prepared for by work in other skills of listening, speaking, and 
reading. This preparation can make it possible for words that have 





The central element of Aristotle’s definition is that it 
determines the function of writing as forming signs for other signs 
as their referents. Writing is not only preceded by, but also 
subordinate to, vocal speech. 
 
b. Purpose of Writing 
According to Harmer (2004:31-34), he divides it into two 
purposes. The first one is writing-for-learning, that role where 
students write predominantly to augment their learning of the 
grammar and vocabulary of the language. The second one is 
‘writing-for-writing’, where students directed to learn and write in 
various genres using different registers.  
Urquhart and McIver (2005:21-23) says the main purpose of 
writing is to convey information to others and how to express 
knowledge as thoughtfully and as clearly as the students can. In this 
paper, writing means the students express their ideas about their 
personal experiences in written form, especially in form of recount 
text. 
According to Grenville, there are three purposes of writing: to 
entertain, to inform and to persuade .  
1. To entertain 
Writing to entertain generally takes the form of imaginary or 





creativity. It must not make the readers laugh, but engage their 
feeling in some ways.  
2. To inform  
Writing to inform has purpose to tell the reader about 
something. This kind of informative writing can focus on 
objects, places, procedures, and events. It can be seen in 
newspaper and articles, scientific or business reports, 
instructions or procedures, and essays for school and university.  
3. To persuade  
The writer tries to convince the reader of something that a 
point of view is valid by presenting the fact/data so that readers 
follow writer’s opinions and act upon it. In conclusion, the 
purpose of writing is not only to express the ideas, feeling or 
thought in written symbol but it has also specific purposes such 
as to entertain, to inform and to persuade the readers. 
 
c. Aspect of writing skills 
There are three aspects of writing skills that have to be 
outlined in this discussion. The first aspect is about micro and macro 
skill of writing, the second is mechanical and components of writing 
and the last is cohesion and coherence of writing (Budiani, 2014). 
The first aspect is micro and macro skill of writing. Brown 
(2001:342-343) states a list of micro and macro skills for written 





function of language. The micro skills apply more appropriate to 
imitative and intensive types of writing task, while macro skills are 
essential for the successful mastery of responsive and extensive 
writing. Micro skills of writing mentioned by Brown are producing 
graphemes and orthographic patterns of English, producing writing 
at an efficient rate of speed to suit the purpose, producing an 
acceptable core of words and use appropriate word order patterns, 
using acceptable grammatical system (e.g., tense, agreement, 
patterns, and rules); expressing a particular meaning in different 
grammatical forms, and using cohesive devices in written discourse. 
Meanwhile, macro-skills of writing have other components, 
such as: use the rhetorical forms and conventions of written 
discourse; appropriately accomplish the communicative functions of 
written texts according to form and purpose; convey links and 
connections between events, and communicate such relation as main 
idea, supporting idea, new information, given information, 
generalization, and exemplification; distinguish between literal and 
implied meanings when writing; correctly convey cultural specific 
references in the context of the written text; develop and use a 
battery of writing strategies, such as accurately assessing the 
audience’s interpretation, using prewriting devices, writing with 
fluency in the first drafts, using paraphrases and synonyms, 
soliciting, peer and instructor feedback, and using feedback for 





In conclusion, the earlier micro skills apply more appropriate 
to imitative and intensive types of writing performance in which 
they tend to describe about the mechanical of writing and at the level 
of word, such as cohesive devices, past verb, and etc. On the other 
hand, the macro skill covered wider areas of writing, such as the 
form and the communicative purpose of a written text, main idea and 
supporting idea, the literal and implied meaning writing, etc. Thus, 
it is not only about a word but it is about the whole written text. 
Mechanical components are the second important matter of 
writing. Starkey (2004) addressed writing mechanics in terms of 
grammar, spelling, punctuation, and capitalization. Grammar is a 
key element not only in writing, but in language as a system of 
communication in general. Having a good knowledge of the parts 
speech, the structure of the language and its rhetorical devices, and 
knowing how to write correctly are what writing requires. 
Capitalization and punctuation marks are integral parts of 
written English. Murray and Hughes (2008: 185) state that a well 
punctuated and capitalized piece of writing should make your work 
easier to read and understand and make a more favourable 
impression on your readers. Similarly, spelling is an important 
aspect in writing because it is an aspect that teachers focus on when 
evaluating students’ work. Correct spelling gives one’s work 
credibility. Not only will the reader know that one is educated, but 





The last aspect of this discussion is about cohesion and 
coherence. The two aspects have an important role in writing process 
and cannot be separated each other. According to Richard (2007:21), 
sentences also need to be cohesive and the whole text needs to be 
coherent. Thus, students also have to be supplied with the 
knowledge of cohesiveness and coherence. Cohesion can be defined 
as linking relationship of a number of linguistics elements that can 
be seen in a structure of the text surface. According to Harmer, there 
are two types of cohesion. They are lexical (repetition of words) and 
grammatical cohesion (pronoun, possessive reference and article 
reference). On the other hand, coherence is defined in slightly 
different way that is whether the writing works can easily be read 
and understood. Murray and Hughes (2008: 45) notice that a good 
writer is the one who sticks his ideas together as links in a chain, 
each link connecting the one before it with the one after. If any links 
are missing, the connections become unclear and the argument 
structure breaks down. In summary, the micro and macro skill of 
writing, mechanical components of writing, and cohesion and 
coherence of writing are important aspects of writing. All of them 
have contributions in producing a good writing. Therefore, the 
teacher should consider teaching them to the students in order to 







d. The Process of Writing 
According to Syafi’i et al (2007) in his book, The Effective 
Paragraph Development says that the Process of Writing for 
Classroom Setting, state that writing is not an easywork. It takes time 
to study and practice to develop this skill .  
According to Rumisek and Zemach (2005: 3) writing process 
goes through several steps to produce a good written product. It 
means that there are some parts to be taken in producing the text.  It 
is more than just putting words together to make sentences. It needs 
some steps to make sure that what has been written follows the right 
development of writing process.  
In writing process, four elements of writing – writer, subject 
matter, reader and the form of language - need to be balanced. These 
four elements are reflected in four main characteristics of a piece of 
written language. They all must be handled together in the act of 
writing. According to Taylor  (1989), the four characteristics are:  
1. Writer’s point of view must merge, not as mere opinion but as a 
justified judgement.  
2. Writer needs to treat his/her subject matter as comprehensively 
and as precisely as the paragraph topic demand.  
3. Writer must presents his/her work in the appropriate fashion for 
academic readers. It means that he/she has to learn certain 





4. The text of the writer paragraph needs to forge a coherent unity 
from the many diverse elements of language.  
Syafi’i et al (2007) also state that there are some 
characteristics of a good paragraph :  
1. Unity 
It is important for a paragraph to have unity, which means 
that all of the sentences in it discuss only one main idea and every 
supporting sentence must directly explain the main idea, which 
is stated in the topic sentence. 
2. Coherence 
Coherence as the parts of the paragraph are logically 
connected. One way to achieve coherence is through the use of 
transitional signals. They are expressions like first, second, 
moreover, however and so on. 
3. Capitalization and Punctuation 
There are some rules in Capitalization, such as capitalize the 
pronoun, capitalize the all proper nouns (names of people, 
specific places, days, months, special days, specific group of 
people, geographic areas an so on. Meanwhile, punctuation is 
necessary to make sentence meaning clear. 
4. Comma Rules 
Comma rules are used within a sentence. To separate words, 





addresses and before the coordinating conjunction in a compound 
sentence. 
According to Syafi’i (2007) states that there are three stages 
of writing, they are:  
1) Prewriting.  
It is viewed as thinking before writing, because to reach a 
qualified writing of course it needs an adequate preparation. 
Prewriting consists of: a) Choosing and narrowing a topic. The 
topic should be interesting and knowledgeable. b) Brainstorming. 
It is the activity of collecting and generating the material of 
writing through listing, free writing, and clustering.  
2) Planning, the stages of organizing the brainstorming : 
a) Brainstorming by listing  
b) Grouping  
c) Writing the topic sentences  
d) Simple outlining 
3) Writing and revising drafts  
a) Writing the first rough draft based on the outline.  
b) Revising content and organization  
c) Proofreading the second draft for grammatical and mechanical 
errors  







e. Component of Writing Ability 
Siahaan (2008) states that writing is the skill of a writer to 
communicate information to a reader or group of readers. It means 
that writing is the writer’s skill to give the information to the readers 
in written form. In writing, there are five aspects which have to 
fulfill. The five aspects of writing are as the criteria of good writing 
as follows : 
1. Content (the ability to think creatively and develop thoughts) 
2. Organization (the ability to write in appropriate manner) 
3. Vocabulary (the ability to use of word/idiom) 
4. Language use (the ability to write in appropriate structure) 
5. Mechanics (the ability to use punctuation, capitalization, spelling, 
and layout correctly) 
 
f. The Importance of Writing  
As Walsh (2010) argue that writing is important because it’s 
used extensively in higher education and in the workplace. If 
students don’t know how to express themselves in writing, they 
won’t be able to communicate well with professors, employers, 
peers, or just about anyone else. Much of professional 
communication is done in writing: proposals, memos, reports, 
applications, preliminary interviews, e-mails, and more are part of 





According to Chappell (2011), there is a lot of advantages of 
writing, it helps to:  
1. express one’s personality;  
2. foster communication;  
3. develop thinking skills;  
4. make logical and persuasive arguments;  
5. give a person a chance to later reflect on his/her ideas and re-
evaluate them;  
6. provide and receive feedback; and  
7. prepare for school and employment 
 
g. Writing Materials for Senior High School 
It goes without saying that senior high school students are 
prepared to university or college so an that they are expected to 
reach informational level. Therefore, they will be ordered to 
produce knowledge using their own language. There are six 
English texts types taught in senior high school such as narrative, 
descriptive,  recount, procedure, news item, etc. In this case, the 
students should be able to write English text using their own 
words.   
One of the goals in teaching learning English at senior high 
school is to improve communication skill in English both spoken 
and written language. Teacher and students should cooperate in 





learning process, teachers have to pay more attention to the 
students‟ progress and the students should practice regularly to 
improve their ability, especially in writing ability. In the 
classroom, a teacher as a facilitator in teaching learning process 
must be able to deliver materials in an appropriate way. A teacher 
should understand students‟ background knowledge and 
characteristics before teaching learning started, especially 
teaching writing. It will be a difficult thing for teachers in 
teaching writing if their students do not have any knowledge 
about it. Besides, all elements in writing must be mastered before 
teaching writing started. 
 
2. Recount Text 
a. The Definition of Recount Text 
Recount text is one of the texts contained in the 2013 curriculum, 
especially on Indonesian language learning in senior high school / 
vocational high school. The recount text contains a past event. 
Hyland, n.d (2019) Recounts ‘tell what happened’. The purpose of a 
factual recount is to document a series of events and evaluate their 
significance in some way. The purpose of the literary or story 
recount is to tell a sequence of events so that it entertains. The story 
recount has expressions of attitude and feeling, usually made by the 
narrator about the events. Furthermore, Kristono (2012:28), 





chronologically in order to inform or entertain readers.” In line with 
that, Dirgeyasa (2016:2), “Simply recount is defined as a type of text 
composed in order to give impormation about the past activities. A 
recount retells past events in the order in which they happened.” 
Based on some opinions above, it can be concluded that recount 
text is a text containing information about past events. Past events 
are presented chronologically as a form of information delivery, 
either personal experience or historical recording. 
 
b. Types of Recount Text  
According to Derewinka (1990), there are three types of 
recount. They are: 
a. Personal Recount 
Personal recount is a recount that retelling of an activity 
that writer or speaker has been personally involved in (e.g. oral 
anecdote, diary entry). Language features of personal recount are: 
1) Use of first pronoun (I, we). 
2) Personal responses to the events can be included, particularly 
at the end. 
3) Details are often chosen to add interest or humor. 
b. Factual Recount Text 
Factual recount is a recount that recording the particulars of 





news report, historical recount). Language features of factual 
recount are: 
1) Use of third person pronouns (he, she, it, they). 
2) Details are usually selected to help the reader reconstruct the 
activity or incident accurately. 
3) Sometimes the ending describes the outcome of the activity 
(e.g. in a science experiment). 
4) Mention of personal feelings in probably not appropriate. 
5) Details of time, place, and manner may be need to be precisely 
stated (e.g. at 2.35 pm, between John st, and Park rd, the man 
drove at 80 kbp). 
6) Descriptive details may also be required to provide precise 
information (e.g. a man with a red shirt, brown shoes and long 
his, weighing 75 kilos and approximately 189 cm tall). 
7) The passive voice may be used (e.g. the breaker was filled with 
water). 
8) It may be appropriate to include explanations and satisfactions 
c. Imaginative recount 
Imaginative recount is a recount that taking on an imaginary 
role and giving details events (e.g. a day in the life of a Roman 









c. Generic Structure  
The common grammatical features of recount text (Ken Hyland, 
2004; 135) are:  
a. Orientation: provides the setting and produces participants. It 
provides information about whom, where, and when.  
b. Record of Events: tell what happened, present event in temporal 
sequence. It is usually recounted in chronological order. Personal 
comments and/ or evaluative remarks, which are interspersed 
throughout the record of events.  
c. Re-orientation: optional-closure of events. It is rounds off the 
sequence of events. 
 
d. Language Feature of Recount Text  
According to Mark Anderson and Kathy Anderson (1998:49) the 
language features usually found in a recount text are:  
a. Proper noun and pronouns to identify those involved in the text  
b. Action verb  
c. Descriptive word to give details about who, what, what, when, 
where, and how.  
d. The use of the past tense to retell the events.  
e. Conjunction and time connectives.  
f. Adverb and adverbial phrase.  






3. TAD Strategy 
a. Definition of TAD Strategy 
Peha (2003:38) states TAD is a writing strategy used 
transition action details chart which consist of columns and rows that 
shows a sequence of event. In TAD strategy, students must fill three 
columns such as transition column, action column, and detail 
column. Each column can be filled with several rows by the 
participant.   
According to Nui (2013), Transition‐Action‐Details, or 
TAD, is a drafting strategy that helps writers sequence events. This 
graphic organizer provides students space to describe what 
happened, supply a reaction or details about what happened, and 
use  temporal words to signal event order. TAD can be used as 
a  during or after reading activity to help students summarize the 
main points in a text, or it can be used to help students draft original 
texts, such as procedures, explanations, or narratives. 
Todd (2010) states TAD is the best strategy when writer need 
to convey information in a particular order, like directions or a blow-
by blow account of something. Using TAD strategy in writing can 
arrange the information orderly. It ease the reader to read a text idea 
by idea. Below is explanation of each definitions:   
1. Transition  
Christie and Maton in Tarigan, (2011) stated that 





the function as a connector nearby two idea paragraph. It means 
that it works as a support paragraph in order to achieve 
coherence. Furthermore, this is similar to Reid (2005) who stated 
that transition in English sometimes called connector which has 
different grammatical uses. Then, this is different from Peha 
(2003) that pointed out that transition is a short phrase like 
“Then” or “After a while” or “in the beginning” that helps 
introduce each new action in these sequences. It is not necessary 
to have a transition for each action. However, transition can help 
writing flow more smoothly from section to section.  Based on 
the statements above, it can be inferred that transition works as 
a signal relationship among the sentences of the paragraph. 
2. Action  
According to Peha (2003), action is actual events (the 
thing that happened) listed in the order in which they occurred. 
Thus, in this scene the writer needs the event to describe the 
action in order to know what going on. In conclusion, action is 
the process event which is being done by people based on their 
sequence of events to get the purpose. This is the character’s 
people do and say that happen to them (Lin, 2006). 
3. Details 
(Peha, 2003) defined detail as additional information 
about each action. For each action, the audience will probably 





questions needed to answer. These answers are details. In 
conclusion, detail is the way to support information an action in 
one paragraph or more in order to be completed (Muhsin, M. A., 
2016). Detail is extremely important part of writing. Because 
without details it is hard for readers to know exactly what a 
writer is trying to say. It means that this TAD Strategy can be 
used for the students to write Recount Text by concerning the 
three basic structures such as transition, action, and detail. 
Furthermore, this strategy can also engage students’ imagination 
or experience to write Recount Text easier (Muhsin, 2017). 
 
b. TAD Strategy in the the classroom 
(Nui, 2013) states that the strategy can be used across the 
content areas. Teachers may use TAD to summarize shared stories 
in history, social studies, or reading, however, teachers may also use 
TAD to prompt students to write procedures in science or step-by-
step (how-to) explanations for solving problems. As students 
become comfortable using the strategy, they can use it to write 
original fiction and non-fiction narratives. 
(Nui, 2013) also have argued that there are relevances both 







TAD encourages students to develop multiple details related 
to one event in a sequence, making the content of their writing 
more interesting and engaging. In addition, the strategy helps 
students see the connections between events. 
2. Organization 
Aside from drawing out more details and descriptions (which 
may lead students to write longer, more developed texts), TAD 
helps students learn how to structure a sequence of events and 
use transitions consistently. 
3. Voice 
Young writers may choose to tell a story by relating what 
happened first, second, and so forth. As students grow as writers, 
may begin to play with the way they do a text. Students develop 
their writers’ voice by showing their awareness of the power of 
their words to impact their readers. With the TAD strategy, 
students demonstrate audience awareness by arranging events in 
different ways (i.e., flashbacks, dream sequences) comes 
through reading texts that play with organizational techniques 
and integrating these techniques into one’s own writing. TAD 
gives students a structured space to do just that. 
4. Word Choice 
Students show that they are developing their word choice 
when they experiment with words gathered from conversations 





support students as they learn to use precise and accurate words 
because the organizer provides a space for students to develop 
details, transitions, and actions.   
 
c. The Procedure of TAD (Transition-Action-Detail) Strategy 
The students can write their events orderly using TAD 
strategy, (Peha, 2003) states that there are six steps of applying 
Transition Action-Details Strategy. These steps can be applied in 
teaching writing recount text.  
1) Fill in the first ‘Actions’ box  To make the recount writing easier, 
students are guided to start with the first ‘Actions’ box first. The 
first Action box is to be filled with the first action of the story or 
the preface of how the story has begun.  
2) Fill in the last ‘Actions’ box  After filling in the first action box, 
go straight to the last ‘Actions’ box. This is needed to be done, so 
students can clearly see how the story ends. The first two steps 
are meant to help the students to see the wide angle of their story 
before they go to the specific details.  
3) Fill in the middle of events sequence  The Top and the bottom 
action box are filled, and then it is time to fill the actions between 
the beginning and the end of the ‘Actions’ box. It should easier 
because of the first two steps helped the students to remind or 





4) Read over from the top to bottom of the ‘Actions’ box. The 
‘Actions’ boxes are already filled. Then read over the sequence 
of actions. Check whether the actions are already in correct 
chronological order.  
5) Fill in the details (at least two per box). Actions are fulfilled and 
already put in correct chronological order. Then, go to the 
‘Details’ box. Fill in the ‘Details’ box with detailed or additional 
information about every action of the story. Put at least two details 
for every actions to serve a better understanding.  
6) Fill in the Transitions (Optional). First of all, not every action 
needs a transition signal. Put the transitions in the story naturally 
when it is needed to be attached. Do not use the same transitions 
over and over again, because it would be boring to the reader. In 
truth, the best writing uses no transitional phrases. Instead, 
students better use logic to move from one action to the next. 
 
d. Advantages and Disadvantages of Transition Action Details 
Strategy 
According to Margot in her book “Be a Better Writer”  (Peha 
& Lester, 1999) stated that this strategy easy to do and efficiently 
help the students to clearing their activities, steps by steps.  
Moreover, in this study, the students can have chances to work 





Details (T-A-D) Writing Strategy was not only focus on created a 
new writing product, but also activated student’s interactions. 
In “Writing Resource Guide; Learning to write” (Nui, 2013) 
argued that opportunities to write event sequences come up all the 
time in school. Students talk about what they did over the weekend, 
they describe how they solved a problem, or retell a story that they 
read. The TAD organizer provides a structure for putting sequences 
together and can be combined with prewriting strategies to make the 
transition from prewriting to drafting easier. 
There are some advantages and disadvantages of using TAD in 
teaching writing (Sutrianita, 2017), namely: 
1. Advantages of Using Transition Action Details 
There are some advantages of using TAD strategy, namely: 
a. TAD strategy is easy to do and efficiently help the students 
to clearing their writing, step by step. 
b. TAD strategy can angage the students’ imagination to 
express their ideas in written from easier. 
c. TAD strategy can help the students to construct and bulid 
their own ideas become a simple text. 
d. The strategy can help the student to work together. 
2. Disadvantages of Using Transition Action Details 
There are some disadvantages to using TAD strategy (Sutrianita, 
2017), namely: 





b. Tad strategy makes students spend most their for doing the 
stages. 
e. The Practice of TAD Strategy in Teaching 
One strategy that can be used in learning writing narrative 
essays is the TAD (Transition-Action-Details) strategy. The strategy 
consists of three main parts, namely transition (transition), action 
(action), and details (details). Based on the three main parts, this 
strategy can be developed into a strategy suitable for learning 
writing short stories. Following are the steps for developing the 
strategy in learning writing short stories: 
a) The teacher associates a short story material with students' 
experiences by encouraging students to remember experiences 
that can be used as short stories. 
b) The teacher gives a piece of paper containing three columns, 
namely the transition column, action and details. 
c) In the transition column, students are guided by the teacher to 
write words or phrases to start each action. 
d) Students are guided by the teacher to write down the points of 
interesting events to be conveyed clearly, briefly and densely in 
the action column. 
e) In the detail column, students are guided by the teacher to 
describe the details of events or events by developing each event 





f) Students in pairs exchanged skeleton sheets and then shared 
their writing plans, and responded to each other. 
g) Students are guided by the teacher to compose short stories from 
the storyline into short story prose. 
h) Students re-examine the results of short stories that have been 
written. 
 






The figure above explains that in this research used quantitative 
research.  In this research used transition action details strategy in teaching 




Using Transtition Action 
Details (TAD) Strategy
Not using Transtition Action 
Details (TAD) Strategy 





 TAD strategy has stages that are simple and easy to understand. The 
TAD strategy can help students develop ideas, and compose sentences into 
a unified sequence of events, so students can easily frame a text. Thus TAD 
strategy is expected to help teachers and students in learning activities write 
stories of X grade of SMA N 5 Tegal.  
The research aims to know whether using of transition action details 
strategy is effective in teaching writing of recount text and whether there is 
any significant differences in learning writing of recount text between a 
group who participated in learning using transition action details strategy 
with a group who participated learning using conventional strategy. After 
giving the strategies the student's writing will be generated. 
 
D. Hypothesis 
Based on the above study of theories related to research problems, 
the research hypothesis can be formulated that in the learning of recount text 
it is suspected that the Transition Action Details strategy influences to the 









A. Approach, Type, and Design of the Research 
1. The approach of the Research  
This is quantitative research because this research will produce 
student grades as a research analysis tool that will involve counting or 
quantifying data and data collection is done through measurement using 
objective and normative. The use of this approach research aims to 
determine the effectiveness of using the Transition-Action-Details 
strategy in learning a recount text. This study consists of two variables, 
namely the independent variable (X), namely the TAD technique and 
the dependent variable (Y), namely writing skills. 
This research was started by interviewing the tenth-grade teacher of 
SMAN 5 Tegal, so that problem was found, namely students' writing 
skills. This problem is tested to determine the increase in writing skills 
based on data obtained from the field in the form of scores or posttest 
results in the form of numbers, which are quantitative. 
 
2. Type of the Research 
The type of research used by the researcher is true-experiment using 
a quantitative approach. The use of true-experiment in this study is 





two same groups or relatively homogeneous populations, namely the 
same grade level and the same scientific concentration. So that exposure 
of the final result can be proved whether or not the results of treatment.  
The sample was taken randomly by the way the researcher registered 
all members of the population. After completing the registration, nine 
classes of the population are obtained. Each class is written in small 
pieces of paper. Small papers, each of which has been given the name 
of the class representative, are then rolled up. The paper rolls, then put 
in a box and shaken so that the paper becomes random. Then after 
scrambling, the researcher took the rolls of paper a number of samples 
to be examined, namely two classes as experimental class or class that 
would be given a treatment that is class X MIPA III and the control class 
or class that was not given a treatment namely X MIPA IV. 
The writer used experimental research to investigate the correlation 
between the independent variable and the dependent variable. The writer 
intended to know whether there was a positive effect when using TAD 
Strategy on students’ writing achievement.  
 
3. Design of the Research 
In this study, the researcher will use Pretest-Posttest Control Group 
Design. The following is the Pretest-Posttest Control Group Design. 
Group Pretest Variable Posttest 
Experimental O1 X O3 








O1: Pretest of experimental group 
O2: Pretest of control group 
X: Treatment using TAD strategy 
O3: Posttest of experimental group 
O4: Posttest of control group 
In this study, the researcher will take two groups as a sample. The 
first group is the experimental group which is given treatment using 
TAD strategy and a second group is a control group which is not given 
the treatment. Both groups are taught the same materials. 
 Firstly, before the writer gives pretest to the sample, the writer will 
conduct a tryout test to the students. Then, Pretests will be given to both 
groups before the two groups get the treatment. Pretest given in the 
experimental group is the same as that given to the control group, 
namely writing ability test of recount text. After the pretest is performed 
on the two groups, the researcher collected data using the research 
instrument in the form of writing assessment guidelines. From the 
results of the data collection, obtained a score of pretest of the ability to 
write a recount text in the experimental group and the control group. 
 Posttest will be given to both groups after the experimental group 
that has received treatment uses the TAD strategy and after the control 
group has learned about writing ability test of recount text without using 





the test of the ability to write recount text. After doing posttest in both 
groups, then the researcher will collect data using the same research 
instrument in the form of writing assessment guidelines. From the 
results of the data collection, the posttest score (final score) obtained the 
writing ability of recount text in the experimental group and the control 
group. 
 
B. Population, Sample and Technique of Sampling 
1. Population  
The population in this study is tenth-grade of SMAN 5 Tegal which 
amounts to 284 students consists of nine classes, namely: X MIPA I, X 
MIPA II, X MIPA III, X MIPA IV, X MIPA V, X IPS 1, X IPS II, X 
IPS III, X IPS IV. 
2. Sample  
The sample in this study is tenth-grade students. The researcher will 
take two groups namely class of X MIPA III as an experimental group 
is 30 students and X MIPA IV as a control group is 30 students. so that 
the total sample taken in this study amounted to 60 students. 
3. Technique of Sampling  
The sample is obtained using a cluster random sampling technique, 
which is determining the population sample in a random manner, where 
each population has the same opportunity to become a research sample. 
With cluster sampling, the researcher divides the population into 





from the population. The researcher conducts an analysis of data from 
the sampled clusters. From this cluster random sampling technique then 
two classes are obtained as the research sample, namely the 
experimental class using the TAD strategy in learning to write 
experiences and the other as the control class by not using the TAD 
strategy in learning a recount text. For taking the sample, wrote each 
class into pieces of paper, then randomly randomize and take two classes 
as the sample to be studied. 
 
C. Research Variables 
In this study, there are two research variables, namely the 
independent variable and the dependent variable. Independent variable is 
variables that influence the dependent variable, while the dependent 
variable is a variable that is influenced by other variables in terms of 
research. Independent variables can cause a change in the dependent 
variable. Therefore, researchers always pay attention to the development of 
dependent variables to get conclusions. The independent variable in this 
study is the use of the TAD strategy, while the dependent variable in this 
study is the ability to write recount text of tenth-grade of SMA N 5 Tegal. 
 
D. Data Collecting Technique 
The data collection technique used in this study is to use tryout, 
pretest and posttest. First, the researcher will observe by taking two classes 





The researcher takes one class to be given the tryout test to check the validity 
and reliability of the instrument. Then, the researcher will give pretest to the 
experimental group and the control group. Afterwards, the researcher will 
give the treatment in the teaching process of the experimental group. 
Meanwhile, the teaching process of the control group is given without the 
treatment until six meetings.  
After all, treatments are given to the two groups, then posttest given 
to the experimental group and the control group. The form of posttest is the 
same as the tryout and pretest that has been given before. Giving the posttest 
has the purpose of knowing how much influence the TAD strategy has in 
learning to write a recount text. In the posttest, the experimental group and 
the control group received the same material. 
 
E. Research Instrument 
The research instrument used in the form of test questions is writing 
a recount text. Test questions for writing a recount text contains assignments 
given to students to make a recount text, as follows: 
Think about your own life experience or someone else’s and write down a 
text with free theme. The text should consist of 3 paragraphs at least. The 
paragraphs should consist of at least 250 words. Don’t forget to pay 
attention to the elements of the builder in the short story which includes 






After the test is carried out, the results of student work are obtained, 
then measured using instruments that have been made. The results of student 
work are assessed based on five aspects, namely content, organization, 
vocabulary, language use, and mechanics. Following are the assessment 
guidelines for writing a text. 















 Thorough development of thesis 
 Relevant to assigned topic 
GOOD TO AVERAGE 
26-22 
 Some knowledge of subject 
 Adequate range 
 Limited development of thesis  
 Mostly relevant to topic, but lack detail 
FAIR TO POOR 
21-17 
 Limited knowledge of subject 
 Little substance  
 Inadequate development of topic 
VERY POOR 
16-13 
 Does not show knowledge of subject 
 Non-subtantive 












EXCELLENT TO VERY 
GOOD 
20-18 
 Fluent expression 
 Ideas clearly stated/supported 
 Succinct 
 Well-organized 
 Logical sequencing 
 Cohesive 
GOOD TO AVERAGE 
17-14 
 Somewhat choppy 
 Loosely organized but main ideas stand out 
 Limited support 
 Logical sequencing  
 Cohesive 
FAIR TO POOR 
13-10 
 Non-fluent 
 Ideas confused or disconnected 
 Lacks logical sequencing and development 
VERY POOR 
9-7 
 Does not communicate 












EXCELLENT TO VERY 
GOOD 
20-18 
 Sophisticated range 
 Effective word/idiom choice and usage 





 Appropriate register 
GOOD TO AVERAGE 
17-14 
 Adequate range  
 Occasional errors of word/idiom form, choice, 
usage, but meaning not obscured 
FAIR TO POOR 
13-10 
 Limited range 
 Frequent errors of word/idiom form, choice, 
usage  
 Meaning confused or obscured 
VERY POOR 
9-7 
 Essentialy translation 
 Little knowledge of English vocabulary, 













EXCELLENT TO VERY 
GOOD 
25-22 
 Effective complex constructions 
 Few errors of agreement , tense, number, word 
order/function, articles, pronouns, prepositions 
GOOD TO AVERAGE 
21-18 
 Effectives but simple construction 
 Minor problems in complex construction  
 Several errors of agreement, tense, number, 
word order/function, articles, pronouns, 
preposition but meaning seldom obscured 
FAIR TO POOR 
17-11 
 Major problem in simple/complex construction 
 Frequent errors of negation, agreement, tense, 
number, word order/function, articles, 
pronouns, preposition and/or fragments, run-
ons, delections 
 Meaning confused or obscured 
VERY POOR 
10-5 
 Virtually no mastery of sentence construction 
rules 
 Dominated by errors 











EXCELLENT TO VERY 
GOOD 
5 
 Demonstrates mastery of conventions 
 Few errors of spelling, punctuation, 
capitalization, paragraphing 
GOOD TO AVERAGE 
4 
 Occasional errors of spelling, punctuation, 
capitalization, paragraphing but meaning not 
obscured 
FAIR TO POOR 
3 
 Frequent errors of spelling punctuation, 
capitalization, paragraphing,  
 Poor handwriting  
 Meaning confused or obscured 
VERY POOR 
2 
 No mastery of conventions 
 Dominated by errors of spelling, punctuation, 
capitalization, paragraphing  








Valid nature is shown by the high validity of the results of a test. 
An invalid measuring instrument will provide erroneous information 
about the state of the subject or individual subject to the test.  
1) Content Validity 
Content validity means that a measuring instrument is 
considered valid if it is in accordance with the curriculum content 
to be measured. 
In this research, the instrument used is a writing test, so the 
measurement of validity using expert judgment or expert validation 
is an English teacher of tenth-grade of SMA N 5 Tegal. This 
validity is used to find out whether the instrument has reflected the 
contents desired or not. 
To find out the validity of the content, the test is adjusted 
from the learning objectives at school based on the curriculum in 
senior high school. The material will be arranged based on the 
teaching objectives of the school based on tenth grade of senior 
high school curriculum. Then, the researcher take a consultation for 
the instrument to the tenth grade English teacher of SMA N 5 Tegal 
to ensure that the instrument is valid or not. 
2) Construct Validity 
Construct validity means that a measuring instrument is said 
to be valid if it has matched the theoretical construction in which 
the test is made. In other words, a test is said to have construction 





described in the competency standard, namely the basic 
competencies and indicators contained in the curriculum. 
Construct validity focuses on the type of test used for. The 
assessment rubric guidelines used have five writing criteria adapted 
by Jacob, namely content, organization, vocabulary, linguistic 
structure, mechanics which must measure students’ writing skills 
of recount text. The researcher consulted to tenth grade of English 
teacher of SMA N 5 Tegal to ensure that the instruments are valid 
or not based on the syllabus such as competency standards, 
materials, indicators, instructions, and types of instruments. 
 
F. The technique of Analyzing Data 
1. Application of Data Analysis Techniques  
The data analysis technique in this study is to use the t-test. The t-
test is intended to find out the difference in the average calculation 
between the experimental group and the control group. This study uses 
calculations using the IBM SPSS 22.0 for windows application. 
2. Test Requirements Analysis 
a. Normality test 
The normality test is used to determine whether, in a regression 
model, the residual value of the regression has a normal distribution. 
if the distribution of the residual values cannot be considered normal 
distribution, it is said that there is a problem with the assumption of 





To test the normality of the data residuals of the independent 
variables and the dependent variable of this study was to use the non-
parametric statistical test Shapiro-Wilk. 
Normality can be known by looking at the Sig. (2-tailed). If the 
value is Sig. (2 tailed) greater than Alpha 5% significance level (Sig. 
(2-tailed)> 0.05), it can be concluded that the data come from 
populations that are normally distributed. But if the Sig. (2-tailed) 
smaller than Alpha 5% significance level (Sig. (2-tailed) <0.05), it 
can be concluded that the data comes from populations that are not 
normally distributed. 
The study used IBM SPSS 22 for Windows application with 
Shapiro-Wilk. 
 
b. Homogeneity Test 
Homogeneity is done to find out whether the data from each 
group has the same or different variances so that it can be determined 
which t-test formula will be selected for testing the hypothesis. 
Testing homogeneity of variants using the homogeneity test in the 
statistics reliability table with the help of IBM SPSS 22 for Windows 
application. 
The interpretation of the homogeneity test results can be seen by 
looking at Sig. If it is significantly smaller than the Alpha 
significance level of 5% (Sig. <0.05), the different variants are 





greater than the Alpha significance level of 5% (Sig.> 0.05), then 







RESULT OF RESEARCH 
 
A. Data Description 
The research was conducted in SMA N 5 Tegal on March 19 until 
May 13, 2019, for 8 meetings with the step that were pretest, treatment, and 
posttest. This study aims to find out the significant differences in learning 
writing of recount text in the tenth-grade between group that participated in 
using of TAD strategy and group that participated in using conventional 
strategy and also to test the effectiveness of the TAD strategy on writing 
skills in tenth grade students of SMA N 5 Tegal in the academic year 
2018/2019. 
The population in this study were all tenth-grade in the number of 
284 students in SMA N 5 Tegal, included X MIPA, X MIPA II, X MIPA 
III, X MIPA IV, X MIPA V, X IPS 1, X IPS II, X IPS III, X IPS IV. The 
sample in this study was X MIPA 3 as an experimental group in the number 
of 30 students and X MIPA 4 as a control group in the number of 30 
students. Meanwhile, the class used as an instrument class was class X 
MIPA 5 in the number of 30 students. In this study, the experimental group 
used a TAD strategy while the control group used a conventional strategy. 
1. Realization of TAD Strategy 
The first meeting was produced on March 25, 2019, the writer 





it was to find out the students' initial ability on recount text material. 
The pretest was held for 2 hours of study. 
The second meeting was produced on April 1, 2019, the writer gave 
recount text material including the definition of recount text, the 
purposes of recount text, kinds of recount text, generic structure, and 
language structure. Then, the writer gave a recount reading example to 
be discussed and analyzed along with the teacher's guidance. 
The third meeting was produced on April 8, 2019, the writer also 
gave tenses related to recount text, namely simple past tense, simple 
past continuous tense, and simple past perfect tense. Then, the students 
were asked to make some sentences related to the tenses.  
The fourth meeting was produced on April 15, 2019, the writer 
provided text for students to read and analyze grammatical including 
generic structure and language structure independently. 
The fifth meeting was produced on April 22, 2019, students were 
introduced to the TAD strategy. The author described how to use the 
TAD table by explaining one by one the functions of the table and each 
column. The next activity, students tried to apply the text that had been 
analyzed in the previous meeting into the TAD table columns. It aimed 
to enable students to was able to distinguish the functions of each 
column from the table. 
The sixth meeting was produced on April 29, 2019, the students 
were asked to create a new text with a free theme by using TAD table 





the second meeting namely generic structure, language structure 
including tenses, punctuation, conjunctions, pronouns and others. 
The seventh meeting was produced on May 6, 2019, The students 
exchanged texts that had been made at the fifth meeting and then read 
and asked each other questions. The answers to the questions were then 
collected to add to their respective texts. End of activity, the students 
revised the results of their writing. 
The eighth meeting was produced on May 13, 2019, The students 
did posttest for 2 hours of lessons to determine the extent to which 
students' abilities improved. 
 
2. The Calculation of Pretest and Posttest via SPSS 
This study used 3 phases namely pretest, treatment, and posttest. 
Before the treatment was realized in the experimental group, the writer 
carried out the pretest at the beginning of the meeting and then the 
posttest after the treatment was realized at the end of the meeting in the 
experimental group. The following are the results of the pretest: 
a. Normality Test 
The normality test is intended to find out the data obtained 
from the sample is the sample data that is normally distributed 
or not. Data can be declared normally distributed if the 
significance is more than 0.05. In this study the normality test 
used the Shapiro-Wilk test because the study sample was below 





Table 3. Tests of Normality 
 
Based on the Shapiro-Wilk normality test above, the 
significance level is known as sig. of the experimental class is 
0.149 or greater than 0.05 (0.149> 0.05). Then, the significance 
is normal and for the control class significance value is 0.109 or 
greater than 0.05 (0.109> 0.05). Thus, the data obtained from the 
experimental class and control class are normally distributed 
data. 
b. Homogeneity Test 
The homogeneity test is used to test whether the two sample 
groups in the study come from populations that have the same 
variance or not. As a testing criterion, if the significance value is 
> 0.05, then the data come from populations with the same or 
homogeneous variance. However, if the significance value is < 
0.05, the data comes from populations whose variance is not the 
same or different or heterogeneous. The following is a table of 
homogeneity test results: 







Based on the table above, on the line Based on Mean column 
significance shows that the significance value of the research 
data is 0.286. Because the results of this test are greater than 0.05 
(0.286> 0.05), it can be concluded that the two experimental 
class and control classes have the same variance or 
homogeneous. 
 
c. Hypothesis Test 
Based on the normality test and homogeneity test, the next 
step is to do the data analysis. Data analysis was intended to test 
the hypothesis, namely to find out the significant differences in 
writing skills of recount text between the experimental group 
given learning writing using the TAD strategy and the control 
group that was given learning writing using conventional 
strategy. 
Then, data analysis was also used to test the effectiveness of 
using the TAD strategy in learning writing recount text. Data 
analysis in this study using Pair Sample T-Test and Independent 
Sample T-Test. According to (Santoso, 2010) Pair Sample T-test 
is used to test two samples in pairs, whether they have a mean 
that is significantly different or not. Whereas, Independent 
Sample T-test will compare the averages of the two groups that 





groups have the same average or not. Below is an explanation of 
the two data analyzes. 
The hypothesis states that is suspected the Transition Action 
Details Strategy influences to the writing skills of the tenth-grade 
of SMA N 5 Tegal. In the Paired Sample T-Test, the input data 
used were the pretest and posttest scores of the experimental 
class in order to find the effectiveness of the TAD strategy in 
teaching writing recount text to the tenth grade of SMA N 5 
Tegal. Data results can be seen in the table below: 






























































-10.200 14.949 2.729 -15.782 -4.618 -3.737 29 .001 
 
Based on the table data above, the result of t-calculation is 
3,737 with degree of freedom is 29. Meanwhile, sig. t-table of 
0.05 is 2045. So, the t-calculation is higher that t-table (3.737 > 
2045). Then, it can be concluded that the use of the TAD strategy 
is effective for teaching writing recount text to tenth-grade 
students of SMA N 5 Tegal. On the effectiveness of the strategy, 





influence on the ability to write recount text for tenth-grade 
students of SMA N 5 Tegal.  
Afterwards, to determine whether or not there is a significant 
difference between the TAD strategy and conventional strategy 
on student learning outcomes. The writer used the Independent 
Sample T-Test based on the posttest score of the two groups. 
Data results can be seen in the table below: 
Table 6. Result of Group Statistic 
 
Based on the results of the data in the table above, it can be 
seen that mean of experimental group is 73, standard deviation 
is 9.403, and standard error mean is 1.717. whereas, the control 
group has 67 of mean, 13.456 of standard deviation, and 2.457 
of standard error mean. 










t-test for Equality of Means 




























































































   
2.113 51.867 .039 6.333 2.997 .319 12.348 
  
 Based on the results of the data in the table above, 
show that the result of Sig. (2-tailed) is lower than 0.05 (0.039 
< 0.05) . it shows that t-test is 2.113, and the table for degree of 
freedom 58 at level significance 5%, t-table is 2.000. From the 
data, it can be known that t-test is greater than t-table (2.113 > 
2.000).  It can be concluded that there is a significant difference 
between students who were taught using TAD strategy and 
students who were not taught using TAD strategy at the tenth-
grade students of SMA N 5 Tegal. 
 
B. Discussion 
In learning writing of recount texts in schools, it is often faced with 





teaches using conventional strategies such as lectures so as to make students 
less enthusiastic about attending lessons because learning seems 
monotonous. This has an impact on the lack of students' interest in learning 
writing a text. 
This research was conducted at SMA N 5 Tegal on March 19 to May 
13, 2019. This study used a quantitative approach with the aim of knowing 
significant differences in learning writing of recount text in tenth grade 
between group participating in using of TAD strategy and group 
participating in using of conventional strategy and also to test the 
effectiveness of TAD strategy on writing skills in tenth grade students of 
SMA N Tegal in academic year 2018/2019. The population in this study 
were 284 students including X MIPA I, X MIPA II, X MIPA III, X MIPA 
IV, X MIPA V, X IPS 1, X IPS II, X IPS III, X IPS IV.  
While the sample was taken using a cluster random sampling 
technique where the sample population was taken randomly. Then, the 
sample taken in this study was X MIPA 3 as the experimental group or the 
group given treatment in the amount of 30 students and X MIPA 4 as the 
control group or the group that was not treated in the amount of 30 students. 
Meanwhile, the class used as an instrument class is X MIPA 5 with 30 
students. In this study, the experimental group used a TAD strategy while 
the control class used conventional strategy.  
Data collection techniques with phases namely pretest, treatment, 
and posttest. The pretest phase in the class of X MIPA 4 as the control group 





April 25, 2019. The pretest was conducted for 120 minutes. Then, in the 
treatments of learning in the control group, starting from March 26 to April 
30, 2019, and treatments in the experimental group began on April 1 to May 
6, 2019. The posttest was conducted in experiment group began on May 13 
2019 and the control group was May 7, 2019. The total meeting was 8 
meetings for each group. 
After the results of the pretest and posttest data from the 
experimental group and the control group were produced. To see that 
identification of a problem has been proven or not. This can be seen from 
the results of the data obtained in the Pair Sample T-Test to measure the 
effectiveness of the TAD strategy and the Independent Sample T-Test to 
determine the significant differences in the experimental group and the 
control group using TAD strategy. 
In the calculation of Pair Sample T-Test generated t-calculation is 
higher than t-table that is (3.737 > 2045) in the experimental group that 
means that this study answers the identification of problems related to the 
effectiveness of the TAD strategy. Then, the calculation of the Independent 
Sample T-Test found the results of the study that the t-test is greater than the 
t-table is (2.113 > 2,000). It proves that between the experimental group and 
the control group has a significant difference. 
After calculating the pretest data, generated from the experimental 
group that the calculation of mean is 63.73, the median is 65.5, the variance 
is 150,685, the standard deviation is 12.2754. Then, the minimum value is 





experimental group, namely mean is 73.93, median is 79, mode is 75, the 
standard deviation is 9.402. While the results of the pretest data on the 
control group produced mean is 63.6, median is 61, variance is 91.283, the 
standard deviation is 9.5542. The minimum value is 44 and the maximum 
value is 79. Calculation of the posttest data in the control group is the mean 
number 67.6, median is 72.5, mode is 74, maximum value is 88, and 
minimum value is 41. 
Apart from the results of calculations that can see the difference 
between the experimental group and the control group. Other differences 
that can be seen from the two groups can be found through the assessment 
rubric guidelines developed by Jacob which in writing must meet basic 
criteria such as content, organization, vocabulary, language structure, and 
mechanics. 
The researcher took the results of student work from each class 
namely the experimental group and the control group as a sample to see the 
difference in the results of the learning activities of writing recount texts 
between-group taught using the TAD strategy and group not taught using 
the TAD strategy or using conventional strategy. 
After the researcher took samples of pretest and posttest of each 
class. Then the results of the pretest from the experimental group and the 
control group were compared to find differences by adapting the writing 
criteria. So also at the posttest did the same thing. There are differences in 






Picture 1.  Student Work Result at Pretest of The 
Experimental Group 
                 
In addition to the results found from these calculations. In the 
process of giving a pretest, after the pretest was done the researcher 
found few deficiencies in student writing in the writing criteria. On the 
content criteria, the content had not been able to be expanded by 
students precisely, students got distracted to narrate the chronology of 
their story so that the story got disorganized. Students still could not be 
creative to expand their story into a unique story and were fascinated in 
reading. In the criteria of organization, the opening, climax, and closing 
could not be differentiated by students. The vocabulary criteria, a lot of 





expansion of the story was not going well and repeated use of 
vocabulary. In the language structure criteria, it was getting that the use 
of grammar was not appropriate, notably the realization of the tenses in 
the recount text. Then the mechanical criteria, the realization of 
capitalization and the writing manner were also inexact. From these 
findings, then we produced a learning plan that could outgrow these 
deficiencies. 
Picture 2.  
Student Work Result at Posttest of The Experimental Group 
                  
The student writing results in the posttest of giving treatment 





activities induced students able to expand the content better, enriched 
vocabularies, rectified student writing mechanics. Therewith, students 
commenced identifying differences in the content of a whole paragraph that 
was opening, climax, and closing. Giving tenses material affected the results 
of student writing, namely students have minimal grammatical errors.  
On the other hand, students learned more tenses which could be used 
in a recount text. So that students' writings were more varied not only 
monotonous in the simple past tense. Recount text material was also given 
even though the subject teacher had given it in the previous lesson. Recount 
text material was given to remind students what was contained in the 
recount text.  
After the material was given, students pay more attention to the 
structure contained in the recount text and also pay attention to the use of 
language structures in their writing. On discussing and analyzing activities, 
students were able to prove it or realized what they had learned on the 
language structure of matter recount text. So, students understand and pay 
attention to their writing on the use of tenses, language structures such as 
punctuation, conjunctions, verbs, etc. 
On the posttest and pretest results from the experimental group 
found in the writing assessment guidelines. It can be concluded that this 
does not have a slight difference either in the content criteria, organization 
criteria, vocabulary criteria, language structure criteria, or mechanics 






Picture 3.  
Student Work Result at Pretest of The Control Group 
                        
The results of the writing above do not indicate the knowledge of 
students in writing. Students are not able to expand their writing well. There 
is a lack of connection in every incident and plot that is conveyed so the 
story is difficult to understand. Story is not built chronologically and seem 
messy. Many deficiencies in these results so that it is said that the writing 
does not fulfill the writing criteria such as content, organization, language 






Student Work Result at Posttest of The Control Group        
 
It can be seen in the two pictures above that do not show differences 
or changes in the results of the posttest. It is because the control group was 
not given a treatment in the learning process. So that students pay less 
attention to the writing criteria in their writing. While in the experimental 
group, students were required to find more transitions, analyzed the 
different events that occurred in their experiences, and thought of more 
events related in the details. So, the results of the recount of students' texts 
are more directed or chronological. Below is the result of applying the TAD 







Pictures 5.  
TAD Table Implementation Result 
 
The effectiveness of using of TAD strategy in the ability to write a 
text in the experimental group can be seen after the experimental group 
received treatment using the TAD strategy. The posttest score of the writing 





higher increase compared to the group that received learning using 
conventional strategy. 
Mean of the experimental group has increased by 10.2 while the 
mean in the control group has increased by 4.0. Through the acquisition of 
mean score, it can be seen that the score in the experimental group 
experienced a significant increase compared to the control group. Thus, it 
can be concluded that the TAD strategy is effectively used in learning 
writing of recount text. In addition, the effectiveness of the TAD strategy 
can be seen from the calculation of Pair Sample T-Test by using pretest 
score data from the experiment group. In the calculation of Pair Sample T-
Test, the t-calculation is higher than t-table with df is 29 and the significance 
level is 5% (0.05), that is (3.737> 2,045) in the experimental group. which 
means that this study answers the identification of problems related to the 
effectiveness of the TAD strategy. Then to see whether there is a difference 
significance between the group given treatment and the group not given 
treatment, the Independent Sample T-Test is calculated using the posttest 
value data from the two groups. Calculation of data found results that the t-
test is greater than t-table with df is 58 using a significance level of 5% 
(0.05) is (2.113> 2,000). This proves that between the experimental group 
and the control group has a significant difference. 
The effectiveness of the TAD strategy in learning writing of a text 
this study supports previous research, namely the research conducted by 
Muhallim with the title The Implementation of Transition Action Strategy 





that “The implementation of Transition-Action-Details Strategy can 
increase the students' write recount ability.” then, research conducted by 
Sari & Suhono with entitle Applying Transition Action Detail Strategy on 
Text Writing of EFL Young Learners which says that “the results of using 
the TAD strategy are good strategies that can affect students' text writing.”. 
In addition, the effectiveness of the strategy can be seen from the increase 
in the results of the experimental group at the pretest to posttest. 
In this research, the writer found that the use of the TAD table makes 
it easier for students to compile a text into a coherent text, after learning 
using the TAD strategy students know how to assemble their ideas into a 
text, students can distinguish between general events and specific events so 
that it can be arranged into a story text, students know how to put transitions 
in a text, students know how to start and end stories in text, students are able 
to dig up information by asking each other and responding, and improving 
their cognitive abilities. That is according to what Margot said in her book 
“Be a Better Writer” (Peha & Lester, 1999) stated that this strategy easy to 
do and efficiently help the students to clear their activities, steps by steps.  
Moreover, in this study, the students can have chances to work together and 
involve in a small discussion. So, Transition-Action-Details (T-A-D) 
Writing Strategy did not only focus on creating a new writing product but 
also activated student’s interactions. 
The shortcomings that the writer encountered in the use of this 
strategy were that students had to double works of making in a table and 





that it could not be done in the long run because it would result in students 
feeling bored and tired if learning is done in the long term students feel a 







CONCLUSION AND SUGGESTION 
 
In this chapter, the writer would like to present the conclusion of the 
research and the suggestion of the research.  
 
A. Conclusion 
Based on the results of the research and discussion described in the previous 
chapter, the following conclusions can be taken. 
1. There is a significant difference in learning writing recount text in tenth-
grade of SMA N 5 Tegal between a group who participated in learning using 
the TAD strategy with a group who participated in learning using 
conventional strategy. The difference in learning writing recount text in 
tenth-grade of SMA N 5 Tegal is indicated by the results of the t-test posttest 
data of the experimental group and the control group knew the amount of t 
calculation is 2.113 and the table for a degree of freedom 58 at level 
significance 5%, t-table 2.000. From the data, it can be known that t-test is 
greater than t-table (2.113>2.000). it proved that there is a significance 
between the student who was taught using TAD strategy and the student 
who was not taught using TAD strategy at tenth grade of SMA N 5 Tegal. 
The difference can also be seen from the average value of the experimental 
group, which previously amounted to 63.73 which increased significantly 





group did not receive treatment using the TAD strategy in learning writing 
recount text, the average value of this group also increased from 63.6 to 
67.3. But the increase in value in the control group was not significant as 
the experimental group used the TAD strategy in learning writing recount 
text.  
2. TAD strategy is effectively used in learning writing recount text in tenth-
grade students of SMA N 5 Tegal. The effectiveness of using the TAD 
strategy on writing skills of recount text is proven by the results of the t-test 
analysis on the pretest and posttest scores of the experimental group and the 
control group. From these calculations, the experimental group produced t-
calculation is 3.737 with df is 29. Whereas Sig. t-table of 0.05 is 2.045. so, 
the t-calculation is higher than t-table (3.737 > 2.045). From the results of 
the t-test, there was an increase in the experimental group and also the 
control group. But the increase in value in the experimental group was more 
significant than the control group that did not use the TAD strategy in 
learning writing recount text. It proved that the use of the TAD strategy is 
effective for learning writing recount text in tenth-grade students of SMA N 
5 Tegal. 
3. Based on the conclusions above, this study shows that learning writing of 
recount text using TAD strategy proved to be more effective than learning 
writing of recount text using conventional strategy. This can be implicated 
in learning writing of recount text, namely, the teaching and learning 





appropriate learning. One of the supporting factors of this learning is the use 
of learning strategies. 
4. The use of this strategy can also be used as an alternative for teachers in 
teaching writing learning, especially writing narratives. The use of this 
strategy is also expected to be able to attract and involve the active role of 
students in the teaching and learning process so that students enjoy the 




Based on the results of the research, several things can be suggested as follows 
1. Writing is one of the abilities that are still difficult to do by tenth-grade 
students of SMA N 5 Tegal. It is seen from the lack of skills in developing 
good content and inadequate organization of story content, thus it is 
suggested to use TAD strategy because it can overcome these problems. 
This is caused using TAD table guided students in writing a text story in a 
coherent, complete, and chronological. 
2. The use of the TAD strategy is also inseparable from shortcomings during 
the learning process in the classroom. This strategy requires a long process 
and time, also takes a lot of writing activities that make students become 
bored and tired. Therefore, the learning process should utilize or manage the 
time and/or activities as well as possible. then, provided certain other media 
or other techniques that can participate to help students' writing activities. 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 






unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
4.7.1.1 Peserta didik mampu menyebutkan 




4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
1) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
2) Memahami struktur teks recount 
3) Memahami unsur kebahasaan dari teks recount 
4) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
1) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
2) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 





4) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 




E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method, TAD 
Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 1 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 







 Peserta didik mengamati penjelasan mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  
 Guru membimbing siswa untuk menemukan fungsi sosial, struktur 
teks, gagasan utama dan informasi tertentu dari teks recount 
Menanya 
 Peserta didik diberi kesempatan untuk menanyakan hal yang mereka 
tidak ketahui seperti fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks recount dengan arahan guru 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
fungsi sosial, ungkapan, struktur teks, unsur kebahasaan serta 
informasi tertentu dari teks recount 
Mengeksplorasi 
 Peserta didik mengidentifikasi struktur teks dan unsur kebahasaan teks 
recount 
Mengasosiasi 
 Peserta didik menjawab pertanyaan dan menganalisis fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks yang diberikan 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-







 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 
1. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
2. Bentuk Penilaian:  
a. Observasi  : Jurnal guru 
b. Tes tertulis : Uraian dan lembar kerja 
c. Unjuk kerja : Praktik/Pedoman Penskoran 
 
3. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
5) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
6) Memahami struktur teks recount 
7) Memahami unsur kebahasaan dari teks recount 
8) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
6) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
7) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
8) Adverbia dan frasa preposisional penujuk waktu 
9) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
10) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 





Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 2 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan mengenai past tense, past 
continuous, dan past perfect  
 Guru membimbing siswa untuk memahami penggunaan past tense, 






 Peserta didik menanyakan hal yang mereka tidak ketahui seperti 
contoh past tense, past continuous, dan past perfect 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
penggunaan past tense, past continuous, dan past perfect 
Mengeksplorasi 
 Peserta didik membuat kalimat menggunakan past tense, past 
continuous, dan past perfect 
Mengasosiasi 
 Peserta didik membedakan penggunaan fungsi dan contoh past tense, 
past continuous, dan past perfect 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 





a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
5. Bentuk Penilaian:  
d. Observasi  : Jurnal guru 
e. Tes tertulis : Uraian dan lembar kerja 
f. Unjuk kerja : Praktik/Pedoman Penskoran 
 
6. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
5. Mechanics 5 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional”. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
9) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
10) Memahami struktur teks recount 
11) Memahami unsur kebahasaan dari teks recount 
12) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
11) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
12) Adverbia penghubung waktu: first, then, after that, before, when, at last, 
finally, dsb. 
13) Adverbia dan frasa preposisional penujuk waktu 
14) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
15) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method, TAD 







F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
Pertemuan 3 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  
 Peserta didik mengamati dan memahami isi teks recount yang 







 Peserta didik menanyakan hal yang mereka tidak ketahui seperti fungsi 
sosial, struktur teks, dan unsur kebahasaan dari teks recount dengan 
arahan guru 
Mengeksplorasi 
 Peserta didik mencari dan menganalisa struktur teks dan unsur 
kebahasaan teks recount serta tenses secara mandiri 
Mengasosiasi 
 Peserta didik menjawab pertanyaan dan menganalisa fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks recount yang diberikan 
 Peserta didik berdiskusi dengan peserta didik lain dalam kegiatan 
menganalisa fungsi sosial, struktur teks, dan unsur kebahasaan dari 
teks recount 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  






H. Teknik Penilaian 
7. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
8. Bentuk Penilaian:  
g. Observasi  : Jurnal guru 
h. Tes tertulis : Uraian dan lembar kerja 
i. Unjuk kerja : Praktik/Pedoman Penskoran 
 
9. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional”. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
13) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
14) Memahami struktur teks recount 
15) Memahami unsur kebahasaan dari teks recount 
16) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
16) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
17) Adverbia penghubung waktu: first, then, after that, before, when, at last, 
finally, dsb. 
18) Adverbia dan frasa preposisional penujuk waktu 
19) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 









E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method, TAD 
Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
Pertemuan 4 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan guru mengenai penggunaan tabel 





 Guru menjelaskan fungsi tiap-tiap kolom dari tabel TAD seperti kolom 
transition, action, dan details 
 Guru membimbing siswa untuk mengaplikasikan teks recount kedalam 
tabel TAD 
Menanya 
 Peserta didik diberi kesempatan untuk menanyakan hal yang mereka 
tidak ketahui seperti contoh penggunaan masing-masing tabel seperti 
kolom transition, action, dan details 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
tabel TAD 
Mengeksplorasi 
 Peserta didik mengidentifikasi, meggolongkan atau mengaplikasikan 
teks recount kedalam tabel TAD dengan bimbingan guru 
 Peserta didik menyebutkan macam-macam transisi 
Mengasosiasi 
 Peserta didik menganalisis dan mengisi teks recount pada tabel TAD 
 Peserta didik membedakan fungsi action dan details 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-







 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 
10. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
11. Bentuk Penilaian:  
j. Observasi  : Jurnal guru 
k. Tes tertulis : Uraian dan lembar kerja 
l. Unjuk kerja : Praktik/Pedoman Penskoran 
 
12. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional”. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
17) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
18) Memahami struktur teks recount 
19) Memahami unsur kebahasaan dari teks recount 
20) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
21) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
22) Adverbia penghubung waktu: first, then, after that, before, when, at last, 
finally, dsb. 
23) Adverbia dan frasa preposisional penujuk waktu 
24) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
25) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 





Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
Pertemuan 5 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang guru mengenai penggunaan 
tabel TAD pada teks recount 
Menanya 
 Peserta didik menanyakan hal yang mereka tidak ketahui terkait 






 Peserta didik membuat teks recount dengan menggunakan tabel TAD 
 Peserta didik membuat teks recount dengan memperhatikan struktur 
kebahasaan  
Mengasosiasi 
 Peserta didik menganalisis struktur kebahasaan teks recount dan 
aturan tabel TAD seperti transition, action, dan details 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 
13. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
14. Bentuk Penilaian:  





n. Tes tertulis : Uraian dan lembar kerja 
o. Unjuk kerja : Praktik/Pedoman Penskoran 
 
 
15. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 3 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional”. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
4.7.1.1 Peserta didik mampu menyebutkan 







4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
21) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
22) Memahami struktur teks recount 
23) Memahami unsur kebahasaan dari teks recount 
24) Membuat teks recount dengan tema bebas 
 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
26) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 





27) Adverbia penghubung waktu: first, then, after that, before, when, at last, 
finally, dsb. 
28) Adverbia dan frasa preposisional penujuk waktu 
29) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
30) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method, TAD 
Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
Pertemuan 6 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 







 Peserta didik mengamati penjelasan ulang guru mengenai teks recount 
dan penggunaan tabel TAD pada teks recount 
 Guru mengarahkan siswa untuk bekerja sama dengan teman sebangku 
untuk saling memberi pertanyaan terkait teks recount yang sudah 
dibuat 
Menanya 
 Peserta didik bertanya pada teman sebangku terkait isi teks recount 
satu sama lain 
Mengeksplorasi 
 Peserta didik mencatat pertanyaan yang diajukan temannya 
 Peserta didik memberikan jawaban terkait pertanyaan dari teman 
sebangkunya 
Mengasosiasi 
 Peserta didik menambahkan isi teks recount mereka dengan jawaban 
dari pertanyaan yang mereka terima 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-







 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 
16. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
17. Bentuk Penilaian:  
p. Observasi  : Jurnal guru 
q. Tes tertulis : Uraian dan lembar kerja 
r. Unjuk kerja : Praktik/Pedoman Penskoran 
 
 
18. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 






 4.7.1.1 Peserta didik mampu menyebutkan 




4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
25) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
26) Memahami struktur teks recount 
27) Memahami unsur kebahasaan dari teks recount 
28) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
31) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
32) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 





34) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
35) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method 
Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 1 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 







 Peserta didik mengamati penjelasan mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  
 Guru membimbing siswa untuk menemukan fungsi sosial, struktur 
teks, gagasan utama dan informasi tertentu dari teks recount 
Menanya 
 Peserta didik diberi kesempatan untuk menanyakan hal yang mereka 
tidak ketahui seperti fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks recount dengan arahan guru 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
fungsi sosial, ungkapan, struktur teks, unsur kebahasaan serta 
informasi tertentu dari teks recount 
Mengeksplorasi 
 Peserta didik mengidentifikasi struktur teks dan unsur kebahasaan teks 
recount 
Mengasosiasi 
 Peserta didik menjawab pertanyaan dan menganalisis fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks yang diberikan 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-







 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 
19. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
20. Bentuk Penilaian:  
s. Observasi  : Jurnal guru 
t. Tes tertulis : Uraian dan lembar kerja 
u. Unjuk kerja : Praktik/Pedoman Penskoran 
 
21. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
29) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
30) Memahami struktur teks recount 
31) Memahami unsur kebahasaan dari teks recount 
32) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
36) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
37) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
38) Adverbia dan frasa preposisional penujuk waktu 
39) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
40) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 





Metode : Tanya jawab, arahan, penugasan, dan diskusi 
 
 
F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 2 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan mengenai past tense, past 
continuous, dan past perfect  
 Guru membimbing siswa untuk memahami penggunaan past tense, 






 Peserta didik menanyakan hal yang mereka tidak ketahui seperti 
contoh past tense, past continuous, dan past perfect 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
penggunaan past tense, past continuous, dan past perfect 
Mengeksplorasi 
 Peserta didik membuat kalimat menggunakan past tense, past 
continuous, dan past perfect 
Mengasosiasi 
 Peserta didik membedakan penggunaan fungsi dan contoh past tense, 
past continuous, dan past perfect 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  
 Berdoa, kemudian penutupan dan salam 
 
H. Teknik Penilaian 





a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
23. Bentuk Penilaian:  
v. Observasi  : Jurnal guru 
w. Tes tertulis : Uraian dan lembar kerja 
x. Unjuk kerja : Praktik/Pedoman Penskoran 
 
24. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional”. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
33) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
34) Memahami struktur teks recount 
35) Memahami unsur kebahasaan dari teks recount 
36) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
41) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
42) Adverbia penghubung waktu: first, then, after that, before, when, at last, 
finally, dsb. 
43) Adverbia dan frasa preposisional penujuk waktu 
44) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
45) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method 







F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
Pertemuan 3 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  
 Peserta didik mengamati dan memahami isi teks recount yang 







 Peserta didik menanyakan hal yang mereka tidak ketahui seperti fungsi 
sosial, struktur teks, dan unsur kebahasaan dari teks recount dengan 
arahan guru 
Mengeksplorasi 
 Peserta didik mencari dan menganalisa struktur teks dan unsur 
kebahasaan teks recount serta tenses secara mandiri 
Mengasosiasi 
 Peserta didik menjawab pertanyaan dan menganalisa fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks recount yang diberikan 
 Peserta didik berdiskusi dengan peserta didik lain dalam kegiatan 
menganalisa fungsi sosial, struktur teks, dan unsur kebahasaan dari 
teks recount 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  






H. Teknik Penilaian 
25. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
26. Bentuk Penilaian:  
y. Observasi  : Jurnal guru 
z. Tes tertulis : Uraian dan lembar kerja 
aa. Unjuk kerja : Praktik/Pedoman Penskoran 
 
27. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
37) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
38) Memahami struktur teks recount 
39) Memahami unsur kebahasaan dari teks recount 
40) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
46) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
47) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
48) Adverbia dan frasa preposisional penujuk waktu 
49) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
50) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method 







F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 4 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  







 Peserta didik diberi kesempatan untuk menanyakan hal yang mereka 
tidak ketahui seperti fungsi sosial, struktur teks, dan unsur kebahasaan 
dari teks recount dengan arahan guru 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
fungsi sosial, ungkapan, struktur teks, unsur kebahasaan serta 
informasi tertentu dari teks recount 
Mengeksplorasi 
 Peserta didik membuat teks recount dengan memperhatikan struktur 
kebahasaan teks recount dan tenses 
Mengasosiasi 
 Peserta didik menganalisa fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks recount mereka 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  






H. Teknik Penilaian 
28. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
29. Bentuk Penilaian:  
bb. Observasi  : Jurnal guru 
cc. Tes tertulis : Uraian dan lembar kerja 
dd. Unjuk kerja : Praktik/Pedoman Penskoran 
 
30. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
41) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
42) Memahami struktur teks recount 
43) Memahami unsur kebahasaan dari teks recount 
44) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
51) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
52) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
53) Adverbia dan frasa preposisional penujuk waktu 
54) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
55) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method 







F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 5 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  







 Peserta didik menanyakan hal yang mereka tidak ketahui seperti fungsi 
sosial, struktur teks, dan unsur kebahasaan dari teks recount dengan 
arahan guru 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
fungsi sosial, ungkapan, struktur teks, unsur kebahasaan serta 
informasi tertentu dari teks recount 
Mengeksplorasi 
 Peserta didik membacakan hasil teks recount mereka didepan kelas 
Mengasosiasi 
 Peserta didik menunjukkan fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks recount mereka 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  







H. Teknik Penilaian 
31. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
32. Bentuk Penilaian:  
ee. Observasi  : Jurnal guru 
ff. Tes tertulis : Uraian dan lembar kerja 
gg. Unjuk kerja : Praktik/Pedoman Penskoran 
 
33. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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SEKOLAH                 : SMA N 5 Tegal 
MATA PELAJARAN    :          Bahasa Inggris 
KELAS/SEMESTER                : X MIPA 4 
MATERI POKOK                      :          Recount Text 
ALOKASI WAKTU    : 2 X 45 MENIT (6 pertemuan) 
 
A. Kompetensi Inti  
KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. 
Menghayati dan mengamalkan perilaku jujur, disiplin, santun, peduli (gotong 
royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif 
dalam berinteraksi secara efektif sesuai dengan perkembangan anak di 
lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, 
negara, kawasan regional, dan kawasan internasional. 
KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, 
konseptual, prosedural, dan metakognitif berdasarkan rasa ingin tahunya tentang 
ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait penyebab 
fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah 
KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, 
bertindak secara efektif dan kreatif, serta mampu menggunakan metode sesuai 
kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
 
4.7.1  Menangkap makna secara kontekstual 
terkait fungsi sosial, struktur teks, dan 
unsur kebahasaan teks recount lisan 
dan tulis terkait peristiwa bersejarah 
 
 
4.7.1.1 Peserta didik mampu menyebutkan 








4.7.2  Menyusun teks recount lisan dan 
tulis, pendek dan sederhana, terkait 
peristiwa bersejarah, dengan 
memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara 
benar dan sesuai konteks 
4.7.2.1 Peserta didik mampu menjelaskan fungsi 
sosial, struktur teks, dan unsur kebahasaan teks 
recount 
 
C. Tujuan Pembelajaran 
45) Menganalisis unsur-unsur teks recount dari sebuah kalimat 
46) Memahami struktur teks recount 
47) Memahami unsur kebahasaan dari teks recount 
48) Membuat teks recount dengan tema bebas 
 
D. Materi Pembelajaran  
Recount Text 
A text which functions to retell past events in chronological order. Chronological 
order means writing in the order in which the events happened. 
 
 Fungsi Sosial 
Melaporkan, menceritakan, berbagi pengalaman, mengambil teladan, 
membanggakan 
 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
 
 Unsur Kebahasaan 
56) Kalimat deklaratif dan interogatif dalam simple past, past continuous, 
present perfect, dan lainnya yang diperlukan 
57) Adverbia penghubung waktu: first, then, after that, before, when, at 
last, finally, dsb. 
58) Adverbia dan frasa preposisional penujuk waktu 
59) Nomina singular dan plural dengan atau tanpa a, the, this, those, my, 
their, dsb. 
60) Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. Metode Pembelajaran 
Pendekatan     : Scientific Approach 
Model Pembelajaran  : Grammar Translation Method 







F. Media/alat, Bahan, dan Sumber Belajar 
Media    : Laptop, LCD  
Sumber Belajar : Buku Genre of Text Brief Review and Exercises Arranged by N.I. 
Molla, S.Pd., M.Hum. dan Internet 
 
G. Kegiatan Pembelajaran  
 
Pertemuan 6 
Kegiatan Pendahuluan (10 Menit) 
Greeting 
 Guru masuk ke dalam kelas dan memberi salam kemudian menyapa peserta 
didik dengan menggunakan Bahasa Inggris “Good morning students”, 
dilanjutkan dengan berdoa bersama 
 Guru menanyakan keadaan peserta didik dengan menggunakan Bahasa 
Inggris “How are you today?” 
 Guru mengecek presensi peserta didik dengan bertanya “Who is absent 
today?” 
Aperpepsi 
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan 
dengan pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya  
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
Kegiatan Inti ( 70 Menit ) 
Kegiatan Pembelajaran 
Mengamati 
 Peserta didik mengamati penjelasan ulang mengenai pengertian teks 
recount, fungsi sosial dan unsur kebahasaannya  







 Peserta didik menanyakan hal yang mereka tidak ketahui seperti fungsi 
sosial, struktur teks, dan unsur kebahasaan dari teks recount dengan 
arahan guru 
 Dengan arahan guru peserta didik memperoleh pengetahuan tentang 
fungsi sosial, ungkapan, struktur teks, unsur kebahasaan serta 
informasi tertentu dari teks recount 
Mengeksplorasi 
 Peserta didik membacakan hasil teks recount mereka didepan kelas 
Mengasosiasi 
 Peserta didik menunjukkan fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks recount mereka 
Mengomunikasikan 
 Guru memberikan feedback kepada peserta didik yang telah 
menyelesaikan hasil kerjanya 
 Peserta didik dengan sopan mengungkapkan hal-hal yang sulit dan 
mudah dilakukan selama pembelajaran. 
 
Catatan : 
Selama pembelajaran, guru mengamati sikap siswa dalam pembelajaran yang 
meliputi sikap: kerjasama, bertanggung jawab, displin, sopan, dan komunikatif 
Kegiatan Penutup (10 Menit) 
Peserta didik : 
 Dengan disiplin membuat resume dengan bimbingan guru tentang point-
point penting yang muncul dalam kegiatan pembelajaran yang baru 
dilakukan. 
Guru : 
 Memberikan feedback atau umpan balik terhadap proses pembelajaran, 
seperti “Well class, we’ve learned about opinion. You’ve done a good job 
today. Is there any question?” 
 Mengagendakan materi atau tugas yang harus mempelajari pada pertemuan 
berikutnya.  







H. Teknik Penilaian 
34. Teknik Penilaian:  
a. Penilaian Sikap   : Observasi/pengamatan 
b. Penilaian Pengetahuan : Tes Tertulis  
c. Penilaian Keterampilan : Produk tulisan 
 
35. Bentuk Penilaian:  
hh. Observasi  : Jurnal guru 
ii. Tes tertulis : Uraian dan lembar kerja 
jj. Unjuk kerja : Praktik/Pedoman Penskoran 
 
36. Instrumen Penilaian (terlampir) 
No. Aspect Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language Use 25 
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A text which functions to retell past events in chronological order. 
Chronological order means writing in the order in which the events happened. 
 
Purpose: 
• The purpose of a recount is to list and describe past experiences by retelling 
events in the order in which they happened. Recounts are written to retell events 
with the purpose of either informing or entertaining their audience (or both) 
• In a simple word the purpose of recount text is To retell past experience 
 
Generic Structure: 
• Orientation : tells who was involved, what happened, where the events took 
place, and when it happened. 
• Events : tell what happened in chronological sequence. 
• Re-orientation : summarizing the events or a closing statement. It can also be the 




 Using past tenses, such as the simple past tense, past continuous tense, past 
perfect tense, and past perfect continuous tense. 
 Using temporal sequence, e.g. On Saturday. On Monday, On Sunday 
  Focus on specific participant, e.g. I (the writer) 






 Using Adverbs and Adverbial Phrase to express time and time, such as : yesterday, 
at school, quickly  
  Using action verb, e.g. went, stayed 
 
TENSES 
• Simple Past Tense 
Verbal   
Subject + V2 
Contoh : I bought a book yesterday 
 
Nomina  
Subject + was/were 
Contoh : the train was ten minute late 
I was a student of junior high school last year 
 
• Simple Past Continuous  
Subject + was/were + Ving 
Contoh : I was reading book  
 
• Simple Past Perfect 
Verbal 
Subject + had + V3 
Contoh : I had submitted the task yesterday 
 
Nomina 
Subject + had + been + … 














On the third day, 
I went on vacation with 








• We go almost 
every year.  
• It’s fun because 
there’s a lot to do.  
• I get to do a lot of 















As we got up to the 




























At first I didn’t know what 











I was walking with my dog 
along a cliff overlooking 






We saw a small animal 









My dog ran after the 
animal and jumped over 








I ran after him, looked 
over the edge of the cliff, 
and found him clinging to 






I tried to reach over the 











• We were about 75 
feet up from the 
beach.  
• We were on a 
path with trees 
and brush and big 
piles of rocks by 
the edge.  
 
• It startled me at 
first but then I 
realized that it 
was probably 
more afraid of us 
than we were of it.   
• I just kept on 
walking.  
 
• He likes to chase 
things.  
• I was amazed at 
how fast he ran.  
• He got close to the 
rocks but didn’t 
stop.  
• He just went right 
over.  
 
• I was so scared.  
• I thought he’d 
gone over the cliff 
and had fallen all 
the way down.  
• He looked scared, 
too.  
 
• I grabbed a piece 
of the branch and 
pulled him up with 
it.  
• I just kept telling 
him to hold on and 
not move.  
• I could tell that he 
was just as scared 






When I heard my dog start 




As soon as I saw where he 
























As I saw him going over 





I immediately stopped and 




I called out to him to get 



















He started to run up the 




I screamed his name again 
and started running after 
him. 
 
• He doesn’t usually 
just run off like 
that.   
• I was surprised 
and a little scared. 
 
• He didn’t seem to 
notice. He just 
kept on going.  
• I had a feeling 
something bad 
was going to 
happen.  
 
• I wanted to do 
something but I 
didn’t know what.  
• It seemed like it 
was happening in 
slow motion.  
 
When he got to the top, I 
could tell he was trying to 
stop but he was going so 
fast that he couldn’t. 
 
• As I got to the 
edge of the cliff, I 
was afraid to look 
over.   
• He was caught in a 
branch.  
• He was dangling 
there 75 feet 
above the rocks 
and the water.  
• I was happy to see 
him and terrified 
at the same time. 
 
 
My Vacation with My Beloved People 
One day, my sister named Putri said to me that she really wanted to go to 






The next week, we prepared everything needed in the morning. We 
brought some foods and beverages, such as chocolate wafers, potato chips, water 
and orange juice. Before going to the beach, I asked our brother, Bayu, to join us. 
He agreed to join and we went there together with our parents. We went there by 
car. It took 3 hours to arrive there. Then, we bought tickets in the entrance gate. 
Before swimming, we changed our clothes first. We swam there for more than one 
hour. We felt so tired that we decided to eat the foods that we had brought. Next, 
three of us created a very big sand castle, while my parents were enjoying the 
beautiful scenery there.  
After that, we decided to go home because it was getting dark. On the way 
home, we still felt hungry. So we stopped at a restaurant to have dinner. I ordered 
fruit, Lampungnese traditional food, while my brother, my sister, and my parents 
ordered fried rice. After finished eating, we paid our bills.  
Then, we went home. We arrived at home at 9 o’clock. We were tired but we 













Teaching Schedule in The Experimental Group and The Control Group 
Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
March 2019, 
    1 2 3 
4 5 6 7 8 9 10 
11 12 13 14 15 16 17 
18 19 20 21 22 23 24 
25 26 27 28 29 30 31 
April 2019, 
1 2 3 4 5 6 7 
8 9 10 11 12 13 14 
15 16 17 18 19 20 21 
22 23 24 25 26 27 28 
29 30      
May 2019, 
  1 2 3 4 5 
6 7 8 9 10 11 12 
13 14 15 16 17 18 19 
20 21 22 23 24 25 26 
27 28 29 30    
■ Experimental Group 







Results of Rubric Assessment on Try Out Test  




Content Organization Vocabulary Language 
Use 
Mechanics Total of 
Score 
Student 1 27 13 17 19 4 80 
Student 2 15 12 10 11 4 52 
Student 3 15 12 10 19 4 60 
Student 4 27 14 18 19 4 82 
Student 5 20 16 17 19 4 76 
Student 6 15 13 14 16 4 62 
Student 7 21 20 17 20 4 82 
Student 8 16 13 13 19 4 65 
Student 9 18 10 16 19 4 67 
Student 10 16 10 10 19 4 59 
Student 11 17 10 14 11 4 56 
Student 12 18 11 11 20 4 64 
Student 13 20 15 17 19 4 75 
Student 14 19 13 17 19 4 72 
Student 15 16 13 10 13 4 56 
Student 16 13 7 8 19 4 51 
Student 17 29 15 19 19 4 86 
Student 18 16 10 10 19 4 59 
Student 19 15 9 10 19 4 57 
Student 20 19 16 17 19 4 75 
Student 21 15 10 11 19 4 59 
Student 22 21 13 17 19 4 74 
Student 23 24 20 17 20 4 85 
Student 24 20 13 17 19 4 73 
Student 25 19 16 14 11 4 64 
Student 26 20 15 17 19 4 75 
Student 27 21 15 14 11 4 65 
Student 28 21 20 17 19 4 81 
Student 29 13 10 10 11 4 48 












Results of Rubric Assessment on Pretest 




Content Organization Vocabulary Language 
Use 
Mechanics Total of 
Score 
Student 1 13 10 10 18 2 53 
Student 2 21 13 17 20 4 75 
Student 3 20 12 16 19 4 71 
Student 4 17 18 16 19 4 74 
Student 5 20 15 17 19 4 75 
Student 6 16 10 11 18 4 59 
Student 7 20 12 16 11 4 63 
Student 8 16 9 10 11 4 50 
Student 9 20 15 17 20 4 76 
Student 10 13 10 10 18 2 53 
Student 11 20 15 17 20 4 76 
Student 12 19 13 17 19 4 72 
Student 13 16 11 13 19 4 63 
Student 14 16 14 13 11 3 57 
Student 15 16 10 10 11 3 50 
Student 16 20 15 15 19 3 72 
Student 17 16 13 13 18 4 64 
Student 18 21 20 19 25 4 89 
Student 19 16 9 10 11 4 50 
Student 20 17 9 13 19 4 62 
Student 21 13 7 7 5 2 34 
Student 22 20 15 16 19 4 74 
Student 23 21 9 17 20 4 71 
Student 24 16 13 13 24 4 70 
Student 25 17 11 16 19 4 67 
Student 26 17 15 16 19 4 71 
Student 27 14 8 10 19 4 55 
Student 28 14 8 10 18 4 54 
Student 29 13 7 7 8 4 39 









Results of Rubric Assessment on Posttest  




Content Organization Vocabulary Language 
Use 
Mechanics Total of 
Score 
Student 1 19 17 16 19 4 75 
Student 2 13 14 10 18 4 59 
Student 3 29 20 17 21 4 91 
Student 4 20 15 16 20 4 75 
Student 5 20 19 17 20 4 80 
Student 6 25 20 17 19 4 85 
Student 7 25 17 19 20 4 85 
Student 8 21 20 17 19 4 81 
Student 9 25 12 17 19 3 76 
Student 10 17 20 17 20 3 77 
Student 11 25 10 16 20 4 75 
Student 12 20 16 16 19 4 75 
Student 13 19 10 17 19 4 69 
Student 14 16 18 14 18 3 69 
Student 15 20 16 15 19 4 74 
Student 16 14 10 11 19 4 58 
Student 17 19 19 17 21 4 80 
Student 18 19 12 16 20 4 71 
Student 19 16 10 10 19 4 59 
Student 20 20 10 15 19 4 68 
Student 21 14 10 11 19 4 58 
Student 22 19 20 16 18 4 77 
Student 23 14 10 15 17 4 60 
Student 24 20 17 17 19 4 77 
Student 25 20 20 17 24 5 86 
Student 26 20 13 16 20 4 73 
Student 27 15 10 14 18 4 61 
Student 28 17 18 14 19 4 72 
Student 29 26 20 19 20 4 89 













Content Organization Vocabulary Language 
Use 
Mechanics Total of 
Score 
Student 1 21 11 11 7 5 54 
Student 2 20 13 17 17 4 71 
Student 3 19 18 17 19 4 77 
Student 4 17 18 11 11 4 61 
Student 5 19 16 17 19 4 75 
Student 6 19 13 17 19 4 72 
Student 7 19 16 17 19 4 75 
Student 8 21 11 11 7 4 58 
Student 9 19 13 15 19 4 70 
Student 10 19 13 15 19 4 70 
Student 11 13 14 8 21 4 60 
Student 12 19 11 16 11 4 61 
Student 13 22 11 11 11 3 58 
Student 14 17 11 11 10 4 53 
Student 15 17 11 11 10 4 53 
Student 16 21 11 11 7 4 54 
Student 17 21 11 11 7 4 54 
Student 18 19 13 17 19 4 72 
Student 19 18 16 17 19 4 74 
Student 20 19 18 17 19 4 77 
Student 21 20 13 17 19 4 73 
Student 22 17 12 14 19 4 66 
Student 23 25 15 17 18 4 79 
Student 24 15 10 10 11 4 50 
Student 25 19 15 17 11 4 66 
Student 26 17 11 17 11 4 60 
Student 27 13 12 9 6 4 44 
Student 28 21 11 11 7 4 56 
Student 29 16 9 9 21 3 58 













Content Organization Vocabulary Language 
Use 
Mechanics Total of 
Score 
Student 1 16 9 10 7 3 45 
Student 2 29 20 17 10 4 80 
Student 3 29 20 17 15 4 85 
Student 4 13 7 7 11 3 41 
Student 5 19 15 15 19 4 72 
Student 6 25 16 17 19 4 81 
Student 7 29 20 19 16 4 88 
Student 8 19 13 15 19 3 69 
Student 9 20 15 17 20 4 76 
Student 10 16 11 12 20 4 63 
Student 11 19 15 17 19 4 74 
Student 12 22 13 17 19 3 74 
Student 13 19 15 14 18 3 69 
Student 14 17 10 15 19 3 64 
Student 15 14 10 10 11 4 49 
Student 16 15 8 7 11 3 45 
Student 17 16 9 11 8 3 47 
Student 18 23 15 16 19 4 77 
Student 19 20 18 17 19 4 78 
Student 20 20 17 17 19 4 77 
Student 21 20 20 17 19 4 80 
Student 22 18 15 15 19 4 71 
Student 23 28 13 17 19 4 81 
Student 24 16 16 10 11 3 56 
Student 25 19 15 17 19 3 73 
Student 26 19 15 13 11 4 62 
Student 27 18 16 17 19 4 74 
Student 28 16 10 10 9 3 48 
Student 29 14 8 10 19 3 54 






























Kelompok Statistic Std. Error 
Pretest 1 Mean 63.733 2.2412 
95% Confidence Interval for 
Mean 
Lower Bound 59.150  
Upper Bound 68.317  
5% Trimmed Mean 64.130  
Median 65.500  
Variance 150.685  
Std. Deviation 12.2754  





Maximum 89.0  
Range 55.0  
Interquartile Range 19.5  
Skewness -.509 .427 
Kurtosis .101 .833 
2 Mean 63.600 1.7444 
95% Confidence Interval for 
Mean 
Lower Bound 60.032  
Upper Bound 67.168  
5% Trimmed Mean 63.759  
Median 61.000  
Variance 91.283  
Std. Deviation 9.5542  
Minimum 44.0  
Maximum 79.0  
Range 35.0  
Interquartile Range 16.8  
Skewness -.040 .427 
Kurtosis -1.141 .833 
 
Tests of Normality 
 
 






Statistic df Sig. Statistic df Sig. 
Pretest 1 .162 30 .044 .948 30 .149 
2 .149 30 .090 .943 30 .109 

















Valid Missing Total 
 
N Percent N Percent N Percent 
Pretest 1 30 100.0% 0 0.0% 30 100.0% 





Kelompok Statistic Std. Error 
Pretest 1 Mean 63.733 2.2412 
95% Confidence Interval for 
Mean 
Lower Bound 59.150  
Upper Bound 68.317  
5% Trimmed Mean 64.130  
Median 65.500  
Variance 150.685  





Minimum 34.0  
Maximum 89.0  
Range 55.0  
Interquartile Range 19.5  
Skewness -.509 .427 
Kurtosis .101 .833 
2 Mean 63.600 1.7444 
95% Confidence Interval for 
Mean 
Lower Bound 60.032  
Upper Bound 67.168  
5% Trimmed Mean 63.759  
Median 61.000  
Variance 91.283  
Std. Deviation 9.5542  
Minimum 44.0  
Maximum 79.0  
Range 35.0  
Interquartile Range 16.8  
Skewness -.040 .427 
Kurtosis -1.141 .833 
 
 





 Levene Statistic df1 df2 Sig. 
Pretest Based on Mean 1.159 1 58 .286 
Based on Median 1.155 1 58 .287 
Based on Median and with 
adjusted df 
1.155 1 53.408 .287 
















Kelompok N Mean Std. Deviation Std. Error Mean 
Posttest Experiment Group 30 73.93 9.403 1.717 
Control Group 30 67.60 13.456 2.457 
 
 
Independent Samples Test 
 
Levene's Test for 
Equality of Variances t-test for Equality of Means 







95% Confidence Interval 
of the Difference 
Lower Upper 
















Equal variances not assumed 







Pair Sample T-test Results from SPSS Calculation 
T-Test 
 








































































Tryout Result Score in Instrument Class 
Name of Student Score 
Student 1 80 
Student 2 52 
Student 3 60 
Student 4 82 
Student 5 76 
Student 6 62 
Student 7 82 
Student 8 65 
Student 9 67 
Student 10 59 
Student 11 56 
Student 12 64 
Student 13 75 
Student 14 72 
Student 15 56 
Student 16 51 
Student 17 86 
Student 18 59 
Student 19 57 
Student 20 75 
Student 21 59 
Student 22 74 
Student 23 85 
Student 24 73 
Student 25 64 
Student 26 75 
Student 27 65 
Student 28 81 
Student 29 48 









Pretest and Posttest Results in The Experimental Group  
Name of Students Score 
Pretest Posttest 
Student 1 53 75 
Student 2 75 59 
Student 3 71 91 
Student 4 74 75 
Student 5 75 80 
Student 6 59 85 
Student 7 63 85 
Student 8 50 81 
Student 9 76 76 
Student 10 53 77 
Student 11 76 75 
Student 12 72 75 
Student 13 63 69 
Student 14 57 69 
Student 15 50 74 
Student 16 72 58 
Student 17 64 80 
Student 18 89 71 
Student 19 50 59 
Student 20 62 68 
Student 21 34 58 
Student 22 74 77 
Student 23 71 60 
Student 24 70 77 
Student 25 67 86 
Student 26 71 73 
Student 27 55 61 
Student 28 54 72 
Student 29 39 89 









Pretest and Posttest Results in The Control Group  
Name of Students Score 
Pretest Posttest 
Student 1 54 45 
Student 2 71 80 
Student 3 77 85 
Student 4 61 41 
Student 5 75 72 
Student 6 72 81 
Student 7 75 88 
Student 8 58 69 
Student 9 70 76 
Student 10 70 63 
Student 11 60 74 
Student 12 61 74 
Student 13 58 69 
Student 14 53 64 
Student 15 53 49 
Student 16 54 45 
Student 17 54 47 
Student 18 72 77 
Student 19 74 78 
Student 20 77 77 
Student 21 73 80 
Student 22 66 71 
Student 23 79 81 
Student 24 50 56 
Student 25 66 73 
Student 26 60 62 
Student 27 44 74 
Student 28 56 48 
Student 29 58 54 
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LEMBAR KERJA SISWA 
                             Mata Pelajaran                : Bahasa Inggris 
                            Satuan Pendidikan          : SMA 
                            Kelas                               : X IPA 
                            Hari/tanggal                    : 
                            Waktu                             : 
 
   
Think about your own life experience or someone else’s and write down a text 
with free theme. The text should consist of 3 paragraphs at least. The paragraphs 
should consist of at least 250 words. Don’t forget to pay attention to the elements 
of the builder in the short story which includes characters, grooves, background, 
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Examples of TAD Worksheet Table 
Transition Action Details 
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